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tdpic of learning disabilities and the adult learner; and a system 
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' refine the goals of the system and package the mat^ials, to conduct 
/fi^ regional workshops on the system, Ind to implew^nt the system in 
four l^cal ABE programs. These objectives were completed successfully 
in the following manner: (1> instructional materials in each of the 
iour content ar^s were revised anO" organized into color-coded* 
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ABSTIiACT 



The ABE a:eachlng/Learning Management System (currently ^own as CUBE) was. 
funded by the Indian^ Department of Public Instruction as a %eacher training 
project^ The project had tkree (3) major objectives': . ' 

1. ' refine the goals of the system and package the materials; . 

2. 'implementnthe^stem in four W local ABE programs"; ' 



' . *3. conduct five (5) regional workshops on the system 

S ' * • * ' * * 

The'teadiing/learning jnanagement system was named- CUBE ( Curriculum 

^ * ' * # • • 

Continuity^d Unity ia Basic Education) during thl project year. . 

,/* CUBE is a diagnostic/prescriptive system for individualizing ^ ^ 
specif^ skills, competency Based learning for students in Adult Basic 
EducjlLn. The system is divided into the content areas of reading, math 
Eng^ih and vocabulary; the topic of^ learnl^ng disabflities Ind the aduU' 
lei^ier is another componant of the system.. Through use of thd system, a . ^ 
tt^^her can diagnose a student's learning need^and develop, an individualized 
•'harping program allowing the student td learn-' at his^own rate and to decrease 
a^Jendency on the instructor as progress Is.made. The system* for the most 
^rt, is not dependent on specif icjnaterials ^ or implementation. Taxonomies . 
^ . Jf materials According to 3^vel ancf skills are us^ to assist in matching stiident 
j»ith appropriate instructional .materials. Pre and post pesting is done and 
"assignments and progress are charted fbr Che student* in his folder. ' . , - 
' . All objectives of 'the project have been completed. Tbe prevised goal,s for 

' • ■ each area are in color coded notebooks; also included 'is an instruction- manual 

• ^'.and a program administration manflk. FduV; (4) local program implemented tffe 

system with the assistance of project, staff who made on-site visits. The^ ' 
^ J regional meeting were. condutted an<V resulted fn additional requests for 

* , Inpleaentatiori 'being made. ^ ; . ' • . 
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I. INTRODUCTION - * • 

■ The ABE Teaching/Learning' Management System was funded to provide teacher^ 

tra'ining. It ts a diagnosUc-prescriptive sysJLem'of 'instruction f or '0- GED 

grade levels in the areas of ma^h, reading, English and vocabulary; Jihe topic 

of learning disibilities is also included. The system is called, CUBE - 

Curriculum Continuity and Unity in Basic Education. CUBE is unique in that »it 

♦ 1 . ■ • ' 

not only provides akflexible and complete systepi of instruction for ABE students, ^ 

but it also provides for complete program management*. Research Indicates ' 

(ERIC, Adell,' Education Index) that no other such sys^Ltic approach exists 

in Adult aadic^ Education^ ^ ^ \ ^ 

'In the fifteen ;years since the 1965 Adult Education Act, effort toward 
mating the aca'diic needs of )-GED level stut^ents have been sporadic. Staff _ 

development- has occurred int^itten^ly and. oiten W provided more o^ a 

philosophical background rather than a proctical approach. Actual classroom 
products have been rare*. Because there is no recognized training and accredidatlon 
for ABB teacliers, ti^responslbility for d^velopmyTof curriculum and classroom 
program' management usually, rests with the practlctioners, the experts by default". 

, The^ primary go^l of the- project was to provide to local progr^s a unified 
system of', instruction and classroom management, a3> well as to provide information 
aUout the systan to other interested persons through regional workshtyps. Three 
objectives were identified to'meet the goal: l'. package the teaching/learnihg 
management system now beljig used In Bloominton, Portland and Vincennes; 2^- implement 
the tiching/leamlng management system in fbur ABE ' prograis ; 3'. conduct five 
regional vJarkshops to lirovide a comprehe'nsive overview of the syst^ to interested 



persons. ,N , 



Based onJthe responses, received from training sites' and from regional 
workshops, a system .for ABEinstruction has been needed. The willin^ess of 
programs to , Implement and the committment of interested progr^s/^gencies for 
training <14) verify the importance of a projects such as CUBE, ^ 

ll. Design \ ' * - ^ — * ^ 

A. • Audience • ^ r • ^ 

The project served *two audiences: loc^l programs and staff 'directly; and 
ABE stiiddnts indirrfttly.^ Local programs were provided with the following;^ 
1. a unified management And instruction system . 

1. a list cfiE ij^commended instructional materials as'#ell a§ taxonom^ies , ^ 
of materials -classified according ,to, concept /^kill and grade ifevel ^ « 

3. .-assistance to four programs in implementing the system 

4. ' participation in one of five 'regional workshops 

*B. Training Sites ' ' ' * * • ^ 

' There were four (4) local programs, that participated as CUBE training/ 
implementation sites. Teachers from each site visited Bloomington^or a one 
and one/half day workshop prior to the on-site implemetit^tion ,6f CUBE. Sites 
then responded to the CUBE checklist (Appendix. A)', and inverttory of matexiaL^ 
available to the program. This was used to match site -material^ with ^ ^ 

recommended CUBE 'materiais. A tyo" day initial visit- was. then mad^e ty pne jrroject 
Staff to each training site." The projesct staff filed a Program Implementation 
Report ( Appendix B) after t^e initial visit and after each "successive visit. ^ 
Two one dly follow up *visits were mad« to 'each pr6gr9in to-.observe the application 
and efficiency of the system and the ptocess and to a^t as consultants to the 
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administrators and teachers at hach site. After the final visit, tlje participants 
responded to two evaluation 'j^strucuients: CUBE Training Evaluation (Apjipndic C) 
for- teachers and administrators to assess the eftectivenesss .of the training 
provided; and the CUBE Assessment (Appendix D) completed" by the primary 
participants from each 9f the four sites and used to rate the effectiveness, 
manageability and accuracy of placement of the CUBE system. ' . 

Ajjrofile of each of the four training sites follows: - . ' - 'j. 

Site 1, i«B a small rural community in the central part, of the |tate serving 
piumarily CETA clients.^ The teacher has five years ABE teaching experience. The 
teacher serves surrounding 'communities* by operating .out of a van. Class slzer\ 
-varies from a low of ten 'to a high of thirty. Materials were limited, which ^ 
contributed' to the' lack of flexible approach to ABE instruction. The teacher 
enthusiastically implemented the CUBE apporach and purchased needed materials 
'from the taxonomies and recomme^ided materials J.lst. This site currently uses 
the entrixe CUBE approach. Other teachers In this program who^ requested information 
and materials from CUBE also use the system. ^ ' 

( 

Site 2r is a very small community .located, between two north-central urban 
areas serving primarily local people who are unemployed due to. factory shut- ^ 
downs and lay-offs. A few CETA- clients and ESL students are also served. All 
instruction takes place in one room o^ the local. vocational school and is 
staffed with one iieacher who has six , years of ABE experience. Class size 
^dverages ten to fifteen conslstantly . The teacher had a diverse collection of , 

• materials, but sought a more syst^tlc approach for instruction. The teacher 

• Jl 
carefully evaluated the CUBE system for its useabillty in the program and ^ . 
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and decided that the systematic approach was what w«r, needed . She did eventually 
decide to purchase some of .the recommended materials ftom the taxonomies to _ • . 
supplement what was already in use. . 

Site 3 l3 a small city ift the northeastern part of thfe state serving' 
.approx^tely 20-30 students daily, primarily CETA clients. The teacher has 

. six yeats ABE teaching experience and unof f ic iallly acts as director in a limited 

• • • • . ^ 

capacity. The dominant material in use in this program is EDL. Partitially 

due to this electronic approach, CUBE was not implemented as comprehensively 
as the .other three participating programs. In spite of this, some aspects, of 
th« system and some of the teacW develope^.instructional mater ials-from the 
color coded notebooks were" adopted by this program. • 

'Site. 4 is a. rural college community. ' It A a very small new program with 
a large number of voluTiteers'. The teacher is also the administrator.' The class 
s'ize averages te« to twelve daily. The admi^listrator of this program approached 
the Bloomington program in the summer- of 1980 aljout implementing' the CUBE 
system. After visiting 'the Bloomington Program and several others around th^ 
state, the decision was made to.u«e the CUBE system. Consequently, when on-site ^ 
assistance began, in the fall, this program was the most prepared. Implementation 
assistance went very smoothly since the director was already knowledgeable of^ 
the CUBE philosophy and goals. A few months after the ;lmplementationhad begun, 
the director conducted a workshop to train' the tutors in the' use of CUBE. ^ 
• C. Regional Workshops " - " / 

' Five regional workshops wAre'held arouqd the stjte to acquaint interested 
persons in the CUB^system. All workshops were hosted by local programs. 



Notice of the workshops was made -j)08sikle through letterpnd fliers to all 
local adult education directors and to other agency' personnel (Appendix E) , , - 
fhraugh presentations at conferences around the state, ^through t;he adult ' • 
«lttca^n newsletters and through word of mouth. 

The^format of the workshops was-a hands-on approach with partlcli>ants^ 
"playing tej^cher^' an^ using, componants of the CUBE-^ystem. ( Appendix F)./ 
Each participant received a folder containing the CUBE philosophy, ^UBE .goals, ^ 
artists interpretation of CUBE and an evaluation form (Appendix^ G) . The *, 
CUBE, staff attempted to, ascertain the reason why each participant .attended' 
by Including a checklist on the registration sheet requesting t^iis informtiOn 
( Appendix H). At the conclusion of each workshop, four sigh-up sheets were 
available at the regiSfrratio^i table for participants' use. (Appendix I) : a 
gr-een sheet foi-, rej(iVsting the CUBE system' aid implement a trion assistance, a red 
sheet-requesting'more dnfarmation about CUBE before .making a dicislon, a blue 
sheet. requesting any part qf CUBE or anything else that had been mentioned by 
the v|ofkshop presenters, a yellow sheet for verification of those plople.who 
had i|eceived\".math kit t^J^e home f^om' the workshop ( dissemination of the 
math. kit from a 310 ^eciai. project conducted by Ellen Mize, Vincennes University, 
was handled throuhg the CUBE project. , \ 

The suQcess of each workshop was gauged by the evaluation responses of the 
participants pnd'by t#e nmber of people signing up for implementation of- the 

' ' ' • • ■ . • ^ y 

CUBE system. . > 

^Project staff are of the opinioft that some amount of 'implementation assistance 

in t$e use of the system wbuld be the most appropriate was to 4i9seminate the 
system. 
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A sixth unscheduled w'orljshop was held near the .end of the project at the 
request of a fairly large volunteer program In the-^nbwthwest part of the state. * 
A description of that workshop appears under workshop #6, follwolng. 

Workshop #1 was held in CUBE's hometown, a south central college town.. It 
' was'attende4 by over 30 people f rom many^^reas of interest: university professors,' 
ABE teachers and administrators, sociaj. service agency representatives, college 

students, volun^^eer tutors, high. school teachers^and paraprof esslonals. One f 

^ \ * . ' . • — / 

representative .from the Indiana department of Public Ins^uction also attended* , 

Interesti in the CUBE system was high, although due to the diversity of the' 

audience, only a few people were in a position t^ request CUBE implementation 

assistance. The evaluations of the workshop were highly favorable. 

Workshop #2 was held in a la^ge urban city in the central part of the^state. 

OvetrJO people, mostly from AEE* prograp nearby, attended. Another representative 
* ' ** 

' from the Indiana Department of Public InstrucJ^on dlso attenSed. interest ^In 
^the system was highfrom the outset, ' although most of theSe participants knew 
little about CUBE prior to the workshoi>. Several, teachers from one 61 th^r 



everi 

largest programs in the state enthusiastically signed up for implementation 



assistance.* Five p^ple requested Sp'jLementat ion ^assistance at this workshop. 



Workshop # 3 was held in a' small town^direCtly north of , the 'capital. Sixteen 



ABE^ teachers from three dif f ereotJprograms attended this worltehop. Very few 
of the participants had any experience with 310 special projects, so many of 
the questions and concerns were of a general natbre initially* Two people 
requested Cl®E implementation assistance. ' * 

Workshop* #A took place in a sm^H town, a suburb of the Gary/Chicago 
area. The host. program is large and scattered geographlcall^r^. Ovef 30 people 
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representing- sey^ral- areas and programs attended this' work'shop. -This workshop 

was conducted in' half a day rather than the usual vhole day, but it had no 

effect on the rosponse on the part of the partlcipaats. Sevea people signed 

up' for implementation. assistance. ' 

Workshop 5 yas conducted in the Wth central part of the state. .It 

is a medium size industrial city with, a diversi-f ied adylt edueatibn program. 

This was the smallest vtorkshop held, Vith just ni.n^ people attending; They. , 

came from several different programs and generally tiad heard something about 

CUBeT They were eager participants -with'-raafty 'questions. Perhaps the small 

number created an amosphere more conducive'. to questioning than the larger 

workshops. Two programs signed up requesting Cl3?E^ implementation assistance. 

» - '' ' ' , • ' _ ■ ' 

Worl«6hop //6 was conducted at the request pf a l^rge volunteer program • 

io the norhtwest part of the s^:ate. The location was a medium sized industrial 

city that is also the. home, of a state univeristy. Attehdance was limited to 

the program sta^f and tutors; .thirteen perople attended. -The group was well , 

prepared for the CUBE' presentation as they had requested 'and rectfivecf advance 

informationabout CUBE and' hadread the materials with their 6wn program's 

goals and methods' iii mind. The program requesteB impleinen^ation assistance. • 

III. Results ' , " . 

— \ " I' ' . ' ■ • 

A. The revised^ edited, an(f pacKaged CUBE system: 

All of the materials developed by the Vincennes Univeristy pitogram and 
. which make up the CUBE system were edited (only thf 'reading >«>gr am was nbt 
edited), rewritten, revised and cdllected into a more manageable form by the 
project staff. The mat,erials were then assembled into content" area, col6r- 



I 
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coded n^bopks,. r^resanUnC one of each .of 'the CUBE sy^teih's instructional ^ 
goals. Packaging of the'seven notebooks -involved careful^llanhing and detail^ 
Since the entire system- has' to ije comprehensive to include all/CUBE materials, 
with the exception of ehe rfecommeded published materials, and At the same time, 
provide ease 9f use needed by A?E staff who were not locat^dn one classroom 



Ibcatioh 6nly. (Appendix J) ■ 

■ *^ . 

B. Training of participating programs: 

Fou? loc^l programs received ^plementatioit assistance 'in the u^e* of the 
CUBE systej. "T^^o evaluation instruments were used yith tl?P progrins, to measure 
the effectiveness and deeireability qf- the actual^raining- (Appendix O^and tp 
me^ure the:^rth of the actural CUBE system. (Appendix D). Responses from the 
"^training evaluation gave the following results: An overwhelming number of 
participants pi#erred the direct oh-aite trainipg .provided by the' CUBE project; 
most participants f pit they were a>le to provide input to'the project sta« • - 
whenever necessary; ail participants had met and worked with all project ^ 
traininff^taff; itA post participants had reservations alJout kome aspect of 
the project which provided the trainers wifh definite directions. for making 
improvements (AippendixC) . Results from^the CUBE assessment were varied. : 

Most participants indicated that : th*- CUBE system vJas better thati the 
.instructional program they' had beep off^ing their students; kll preferred The 
curriculum alL in one system; most, felt their students were more self-directed 
■ instead of teacher dependent when using CUBE; most'felt t\0. CUBE placement was 
.'quicker an(l more*accuj:Ate that Wh^t the^ .had ba4n using^ atuL more studehts^ were 
reading their goals with CUBE. ^ , , 

.' A'K Re gional Workshop * •. 

' Participant evaluations of the six regional workshops conducted around 
the state indicated that tte presentation generated much interest in- CUB€. 



Moat participants indicated that they wanted more Information about CUBE, 

m A- . ' 

The majority. of participants indicated that the techniques and approaches 

used 'in the workshops were h'elpful in ^luminating the ideayof the CUBE ^ 

syatto; "-Comments 'were made on tire organization* of the workshops, the clarity 

with' which the system was j>re8et)ted,' the impact "of the visuals and the benefit 

of the hands-on approach. Comments were also made on the enthusiasm ol the * , 

.projects staff. The ultimate proof of the acceptance ^ the Ided of CUBE carte 

from participants sfgning up'to request Implementation of CUBE. Requests 

were collected from all workshop 'locations, with a total of fourteen 

different programs^epreaented. , ^ 

D.^. S6urces of Funding for Continued Training - 

ft ■ ' 

The CUBE project "staff submitted' a continuation proposal undej section '^10. 
The porposal will not U funded. Thus,v|iless ABE programs find other sources 
06 'funding , implementation assistance will not be available to tllem-fs thpy 
had i^eq^Aj^; /(^ther education programs sponsored' by other agencies are 
explori^RT possibility of funding the training for their staff out of their 
•program funds,- '.Some ABE programs in the sartfe geographic area discussed joint 
training and sharing tfie cgst. , Other programs are considering sending ^teachers 
to Bloomington or Vincertnes for preparation in using the qpBE system. Funding- 
is also being sought from p'rivate industr/f social service agencies, the 

^ . ^ \ 

.military and educational consulting firas. 
IV. ConcJ.U8 iona /Recommfenda t ion's 
A. Final ProdiJct Cll|^Sy8tem; 

Since the-organization o^^he CUBE system was so well received by thoafe 
who saw it, i.e. the.color-ifoded, subject area arrangemen of a curriculum 
into on comprehensive, yet flexible package, it is suggested that future 



projects InvolViiig curriculum design consider this approach. It Is 
further "recownended that the modular copponaht approach for assembling the 
materials by. considered by other designers since using only what Is 
needed from a total system, without loss of effectiveness, makes the entire . 
product more appealing. " While the contents on the CUBE system vere highly 
rated; the carrying case Itself would not be recommended to anyone considering 
" the selection of a ''sturdy, visually exciting product. When materials 
receivipi a high acceptance by ABE staff and w^th proven ef^ctlvenessvwith 
ABE students are packaged, it is recommended that the cost of packaging bfe 
considered a high enough priority to encure a , product that will withstand . 

* 

%ore t*ian a limited lifetime. 

B. Training of Participating Programs ^ 
The results of the Training Evaluation suggests that' future teacher training 
projects similar to CUBE provide direct* son-site, in- class training when 
possible. A thorough' assessment of the optimum length of,4:rainlng should be 
. made, so sufficient time ^e provided to- avoid teacher frustration and 

to ensure the most Effective use of the product. Trainers should relate to 
participants in such a way that a free exchange of attitudes- and ideas can^ 
take place. ' , ° 

. " It is recommended, ftom an examination of the results of the CUBE Assessment 
that future materials" developed "for classroom use be compactly organized^, , 
providing clear instruction for administration and use with an emphasis on 
ease and accurac}^^ of use. 

C. Regional "Workshops - - ' ' 

It' is recommended that workshops similar to CUBE by of appropriate length 
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le^half d*y to one day depending on the audience) - Those programs- desiring 
addltipnal "training or Information could then make such a request, A^n 
enthusiastic i organized, clear presentation by workshop leaSers Is essential.^ 

Workshojp; techniques and approaches that will Illuminate the subject and/or 

»' t) , > ' 

^ ' t- ' • ^ 

mater lias being presented are recommended*. The bands on approach is well 

accept^. 'Visual aides that enffllnce ^understanding of the materials and- 
concepts 'ai;e^deilr^ble. " 

Workshop participants should feel^lree^to discuss an^/or argue t^je 
benefits .pf the materials and/bf techniques; and ^wojkshop presenters, wbo 

* V ^ ^ * . 

make themselves available for later discussion and consultation gain the 
confldenpe of workshop participants, ^ 



/ D. Squro^eg of Furi^ing and Continued Training 

\ Wh^n a number o*f local progr^s, through awareness of the project from a 

die^fml^tt^on effort commit themselves to be tralnd in the project tis , 
Indicated by the administrator's signature on an implementation request 
list, it appears appropriate to provide fun^?ng necessary to train the^ 
prac„t±onefs.'^makln& the requests. V/hen fujidlng for continuation ^projects 
with such wide local program support is not approved, it is suggestecT that 

* alternative sources for funding be sought to satisfy the demad f'or the 
training. 
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Appendix A 
CUBE Information Checklist 



L, Loc^ion of ^lass or classes itwwblch we will be a88i8ting_ 
2. Schedule of class .or classes in which we will be assi8fring_ 



3. Percentages jof atudents ; 



Level. I, Phase 1 
Level 1, Phase 2 
level li 



4. Average daily attendance^ 



ipecial population? Spec if y_ 




6. Open to miblic?_ 



7, Numlver of teachers in this class 

8- Number of *paraprb^sslonal or aide s 



Check -the materials Usted below which your program now owns: 



9. Math' 



10. Reading 



Number Power 



Reading Attainment Kits 1 & 2 



Steps I & ai to Math 



JCaleidoscope Readers, 1-8 



Pentagon 



Specific Skills, El/'* Sec. 



[ Hexagort ; 

^ Heptagon^ 



^^ott 601- 



-30A 
60A 



_^Octagon 
^Algebra 
Refrestf 



vjasic Essentials of Math 1 & 2 



Triangle & Rectangle 



_Target Blue, Yellow & Red 
^Cambridge Reading, 1 & 2 
^Mott 1300-1306 Y ^ 

Sullivan Ri^aders, 1-8' 

Cambridge Reading for Survival 
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11. English 

Mott 1607-1610 

Mott 1911«-1914. 



CUBE Information ChecTcllst -.( continued) 



Cambridge Skills In^ Language, 1 & 2 
Cambridge Basic Skills in Grammar, 1 & 2 
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12. Vocabulary 
Base 
Wordcraf t 

% 

13*. Teaching Aids 



_Cyclo-Teacher 



0^ 



er|c 
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PARTICIPATING PROGRAM IMPLEMEtTTATlON REPORT 



'18' 



DATE: 



VISIT #: 



PARTICIPATING P^OCRAM - - 
ADDRESS _ .-^ 



PHONE 



TEACHER CONTACT. 

ADDRESS 

PHONE 



NUMBER OF HOURS PER WEEK TEACHING ABE . 
NUMBER YEARS TEACHING EXPERIENCE __ 
NUMBER OF YEARS ABE EXPERIENCE ' 



CLASS CHARACTERISTIC* (NARRATIVE DESCRIPTION) 

I 



TIME: 



SIZE: 



LEVELS SERVED: 



i 
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NUMBER OF 



; TEACHEks. TUTORS.. AIDES (ItESPONSIBILITIES) : 

A 



DIRECTLY ASSISTED WITH STUDENTS: 

f . « 

DESCRIBE: 



YES 



NO 



• . ^xs'cUBE BEING USED •iX P.^OGRAHr ASSISTANCE GIVO. I» "EACH 

TO WHAT EXTENT IS CUBE BEINO ^ 

bescriptioh; dekonsir^iion. Answered quES«o«s. Etc. 



.R^ING LEVEL 1, PHASE 1: 



PHASE-^: 



READING, LEVEL II *. 



\ t 



MATH: 



ES6LISH: 



ERJC 




20. 



VOCABULARY: 



r \ 



^ ) , LD MATERIAL: 



^ OTHER PROGRAM PERSONNEL ^ASSISTED (DESCRIBE) 



DID YOU* MEET /work' WITH DIRECTOR/COORDINATOR OF PROGRAM "(OESCRIBE CONTACT, IF ANY)? 



RECOMMENpATIOyi TO PARTICIPATING PROGIJAM IN UTILIZING CUBE: 

> 

MATERIALS: 



CURRICULUM PROCEDURES: . « 

, RECORD KEEPTING (IF DISGUS5ED, OR APPLICABLE): 



• CLASSROOM MANAGEMENT (StAFF USE, PHYSICAL CONSIDERATIONS ^ ETC.) 
LENGTH OF' YOUR VISIT (GIVE DATES^ : . ■ ^ 



OTHER COMMENTS: 



,i 4 



O . (Signed)^ 



ERJC 
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aUBE TFAINING' EVALUATION 21. 



ERIC 



PFvOGRAM(LO CATION). 
YOUR J^SITION 



1. Have ,you €ver partlclt)ated In a speolal project before 
(not one of your ovn)? 

_^YES ' . 5 HO f 



2. Ho« did you become avare o'f the CUBE project? 

2^ From .partlclpattnp teacher (s)" In my program 

From my program's director * 



From direct contact from CUBE personnel (lette^^ ojall) 
^Through Informatl conversations, meetings, yetc^. 
_Other (specify) 



3. V>'tiich'"of the CUBE personnel through your Involvement with this 
project have you met* ? ^ 

_5 ^Ann McLermott 7 Sandy Bender 7 Sherry Dick 

4. Have* you actually worked vlth the pers^nel or observed the 
Work they did wlt-h your prpgram staff? - ^ ' . 

5 f orked with 2 O bserved * _1 NeitheiT - ^- 

Ifihlch 8ltuation(s) descrlbeCs) your answer to question 4 
moat completely? 

5 (a)yorked directly with , personnels In seeing demonstration 
of CUBE system . 

4 (b)Worked ilreotly vlth personnel In using CUBE system 
^wlth' students « "S ** * 

•=> t 

_7 ^'(c)Had meetlng(8) with personnel about the project or the 

CUBE system n - ^ 

5 (d)Have had phone communication with personnel about some 
aspect of the project ; ' ^ 

1 (e)Have met some personnel but have no^ actually worked 
with them on project 

(f )0th6r(Plea8« describe on beck) 



6# How would you rate the training provide^ by CUBE personnel in 
bringing the CUBE s'^stem to your program? ' " 

»» 



J (a)vould prefer direct, on-site training like this to 

some other approach ' ^ ^ 

1 . (b)>>ould prefer reading through a pToJect aVid its plans 
and Inplementlng It nfyself 

(c)>iould prefer some other form of trs in Jng .altogether 

(specify on back) • 



2 (d)ll^ed the training provided but vould like. to see more 
"7 ""visits to the participating* programs ^ . • / 

2^ (e)llkea the .training provided but vould like to see '' 
more of^my program's staff involved 

7. My expectations of the CUBE project vere that' training might 
• lead to; 

5 > (a)l6S8 teacher-directed ^classroom instruction'and more 
student Independence 

3 (b)les8 teacher preparation time inmeeting needs of students 

5 ' ( o) greater ^tudent progre.8s as measured by l^creaned stiT- 
deril goal atJtalnment • ^ 

^ (Q)increased student retention end contact "hours ^ 



3 (e)ffreater teacher confidence in student plaffbment arid 
instruction ^ 

- U (f) increased' cost effectiveness in allowing teacher to 
TT'oeet needs of mojre'^ students vithin a glvep, class ' 

(g)other(specify on b^ck) 




/I 



8, Please check belov those expectations that vere realized through 
training In the '4;UBE project (refer to question 7): 

1 b> I 

4 

9, Hov would you rate your involvement with the CUBE, project? 

i (a)vholehefitrtedlv support the.-approach and the project 

^ (b)have reeervaV^ons abaut some aspect (s) of the project 
(specify' on back) ^ * ' 

' ;_^(c)founc3 the project to be of little value to my program 



IQ Su^eations for future teacher traininp projects 'like CUBE 
(use back, If necessary)} 

o! . • ■ ■ . ^ ■ ■ 

THANK YCU: ^3 
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CUBE ASSESSMENT 



-Logatio n ^ ' v ^ 

A. Manageability of eystem , ^ * . ^ _ 

- 1. CoB5>ared to the instruction you hlrre'b^en offer iiife your students, how would 
you rate the /CUBE systemt ' • 

n b etter 

3 can'^ see any advantage of one over the other 

n ot ail good . 



2. .How do you' feel about having the curriculum all in one system, i.e., all areas 
of instruction' in CUBE i|ic]tuded in one package with uziiform procedures? 

\. 

- lA p refer it *\ . • 

do not fizKi a system significan^y better . ^v^^N^ 

do not like it I . 



' 3. How does CUBE affect the time you spexid with your students? 

11 f rees me to have more student^ contact and work wil^ more students 
3 d oesn't make any difference 

takes up more time I would usually spend with-atudents 

k. How has CUBE affected your students? ^ ^ 

' 11- they are more self -directed instead of teacher-dependent 
2 no change , . # 

they require more of my time t 

B. Accuracy of placement aiid progress of students within the system 

1. What is your opinion of the step-by-#tep instructional approach in CUBE'S 
coxxtent area placement goals (Mathi Englishi etcj? 

10 p lacement is quicker andTwre accurate than what I did use 
'don't see much difference from what I usually use 
^do not like CUBE'S placement ^als 

2. Does the CUBE progress sheet do the following for you? (yes or no) ^ 

12 clarify, areas of instruction 
10 show a student's strengths and weaknesses 
12 p lots sutdent achievement in the program » 



3, Have you noticed any change ,in ftudent goal attaiment since using CUBE? 

11 y es, more students^^Ere<reaching their goals 
3 no, there h» been no cf _ 
_f ewer students ^ e .reaching their goals with CUBE 
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Aceursoy axid appropriateness of reference component 
1. Do 70tt uee' the reading and/or math taxonomies? - 



j>tten 
.some 
never 



2. Bo the taxonomies hel^p- you In remediating sttident def leniencies? ^ 

7 very ntttch ' - 
some • ^ ' 
|not at all ^ 

3. " Do 70U prefer using the taxonomy to other methods you have used in 

finding appropriate "materials for students? 

lOyee 

3 no preference - 4. . 

n o' 

k. Do you fVnd that you usually have some of the materials Jlsted in the 
taxonomies? 

12 v ee. Reading 8 y es. Math 

1 nO|, Reading 3 n o. Math 



Efficiency of record-keeping component 

1. HaVe yom seen the CUBE >ecord-keeping materials (attendance sheets, ledger boolf, 
card file)? ' 



9 jea 

jio (Explain). 




2. Does it suit the needs of your program? 

'9 t v ery much . ' 
1 could use some of it ' 
1 couldn't use it 

3. Are you fattillar with the system your program presently uses? 

k. Do you file your ovn end-of«»unit and quarterly reports? 

A 7 n o ... 
CUBE usage « ^ ' 

tiie areas mentioned belov, ch^ck those from i^e CUBE system that you are 
ziov using or will be using in the future. 

Individual student folders 

a ^endance sheets 4 ^ * 

p ath, plaoem^t inventory and/or math kit 
m ath guide sheets 



ABLE reading test . ^ * 

^CTIBE raadixig dtep teste (1-10 or any part) 
"Mott Eftgjish placement tests 
"[Wordcraft placement test 

JJordcraft guide sheets 

JBlase tests 
^CUBE matji handouts (any or all) 
^CTJBE reading handouts (any or all) 
_CUBE English handouts (any or all) 
Materials and tests from thci CUBE Learning Disabilities^ notebook 
Eecoomenied* CUBE injite'rials in the following content areas: 

M ath * ^ ^ * 

R eading 
' E nglish 

V ocabulary 

use all of system 

use over half of system 
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IS con in 




\/OCARUURY 



•It's a system! 
rt's flexible 1 - 
It ^8 student - oriented! 
It'^s a teacher's delight!* 
It's a director's dream (cost-effective and productive) I 

AND^IT' S PLmrJJi IN A TOWN NEAR YOU SOON I 

• ^ March 6, Friday Bloomington • * 

March 20, Friday Indianapolis 

April 3, Friday .Logansport 

April 10, Friday Portag^ , * 

-April ph^ Fl-iday Ft. Wayne 

For'miji'e infprmation, contact: 

^nn McDermott 
Special Project Director , 
(812) 336^6831, Adult Ed. 
Bloomington, Indiana ^7^01 \ 



EKLC 



• Curriculmn Contiauity and Unity in Basic Education 

A' cuxTicxilum systeia including reading, m^th, English 
/ and vocabulary .that is flexible and individualized 
AND includes an easy»-tb-uDG record koeplng compon^^nt.. 
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CUBE- WORKSHOP AGENDA 
Bloomlngton, In. 
. , Mar. 6, 1981 

9 J 00-9 J 30 Introductioaa Around \ 

Questions/concerns 70U have about CUBE: reading , math| Sngllsh 

vocabtilary, , leAmi|xg die- ^ 
abilities, stxident orientation 

9 1 30-10 too Mal^ at explanation 

. .'v Pa»*tW.pa^*a' questions / 

^ ' Ellen Mlze, Vlncennes ABE program \ / 

IOjOO-IOjIQ Let's Have Another Cup of Coffee—BREAK ^ ' - 



10 $10-11:30 "Wanna Play School?" ^ . 

Taking CUBE apart :^ how it all works In the classroom— separately or 
as an entire system. Participants will 'use CUBE. 

'11:30A2:30 Munchies around town--LUNCH ^ 

12:30-1:00 PAM notebook, loose ends, straggling diners, hunkering (^wn, -v 
morning "Huhs?" (Questions) ^ 

1:00-1:1*5 Tha Wheel of Change 

A true story; plotting your own attitudes and chances for change 

1:^5-2:00 Evaluations, freebles, aftjemoon '*Huhs?"*, and good-byes 



THAMK lOU FOR COMING I 
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WHAT IS CUBE? ■ - , ' 

tf • - '* > ' ' 

(Curriculum Continuity and Unity in Basic Education) ^ 

* > 

.Everything you need to'^ipow in or^r to start an^ ABE student on a course 
of study from the momeitf hie walks through the dopr' until goal completion , 
is in the CUBE systea. While we urge you to read the entire manual. to see 
how efficient and successfully the whole system work?, we have constructed 
It so that you ma^ use only the sections you need at the moment. Each apa 
of stvldent-teacher contact is referred to as a goal (e.g., orientation, math,^ 
reading). Each section will be identified by goal number^and title. The ^ 
format for each section includes procedures and materials needed for working 

In that area. « * 

We believe that gdult -educators, among alj. educators, have a rare op- 
• portunity to make a d^f ference . in the lives of th* student .who comes through 
" their programr Because we can make a difference and possibly set a student < 
'on a new course in life, it i^ essential that we provide the most effective 
instruction possible. Through use of the CUBE system you can: 

*make accurate placement of students at -all levels and in all areas 
^< ^ of material 

* *liid^iduajS.ze instruction in both heterogenous- and homogonou^ class 
dittiations 

» • * 

♦improve tetention through. student satisfaction and progress 

' '*increase the number of ptudents who can be assisted at any one time 

♦make students self-directed and responsible for their own progress 
and success 

•> . • 

*help students realize their goals ' 

■ ' f ■ 

The CUBE system is a diagnostic-prescriptive approach in the areas ot 

fltth reading, language and learning disabilities that can be used with student 
vfrom'^O-GED grade levels, me systeii^Ls programmed and individualized, so it 
'1*8 as convenient and efficient for' the 'teacher as it is for the/student. 

The aim of CUBE is to make Instruction student-directed ratherjthan teacher- 

■* ' » — ' — 
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dejpendent^ Through use of the folder ^nd progress sheet which every student 

ab0ul<i haWy uniquely, the student ^rs well as the teacher is able 

to menitor prog^ress.'in indtruction through goal completion. At a g^nce, 

the student can«tell at^ any time what is left remaining to complete his 

instruction and his own goal. The progress sheet reflects the efficiency 

4nd.vlde applicability of CUBE: a student or teacher may move to another 

progl^ employing CyBE without retesting, loss of instruction, success or 

• ^ . . ' > / 
new, f ouxid confidence* 

\ While CUBE is a* complete system for ABE instruction and management, it 
ia. in 60 way inflecible. On the contrary, using the CUBE system allows a 
tj^cher more time to individualize and be creative since less time will be 
spent placement and selection of a basic curriculum for each student. 
While "CUBE does recommend some books, in most cases, a program can find some 
tif its jown materials listed in the taxonomies of reading and math. There 
isSxxo inclusion pf APL material specifically in CUBE, but you will find much 
of it listed, ih' the taxonomies, too. It is not difficult to "plug in*! APL 
material or most any other material into the CUBE system. All that is needed 
^is ^n ideptificatic^ of the skills covered and an. approximate grade level 
(See cube' Level Placement in PAM, p. RK-5)'. 

While the teache^ should always be available for consultation and ex^ 
planation yben the ^student needs it,' the teacher should start ^right away get- 
ting the student in the habit of taking responsibility for hi^ own learning. 
^He shoirMjbe aware ^that the progress sheet Is his point of reference as much 
J as the teacher's. As each student comes in foVsclass, he should get his 
folder, look at the progrjps sheet and see If there's any test, book, or 

material he deeds. This is ideal. The teacher, though, should always get 
) 

around to ^ach student t^o check tfce folder (progress sheet) to see if therels 
sxjm^thlng the student needs. This is the tim^ when social contact can be 
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made with the, student. Even if he will not be needing your help directly 

that day ^ night, you should always manage to speak with every student every 
'time he comes to class. . - . , , .* 

The mood of ^ ABE classroom shouffr always be informal, with* the teacher 

acting' ittore as a facilitator r^her than a traditional authority figure pre- 
'siding over learning, • As the name state, AB& is ^n adult program, anS that 

* r * 

should always be evident in *the respect shown to students. 

HOW TO^USir THE, CUBE' SYSTEM: f .1 

CUBE offers a convenient and proven system of curriculum in ABE instruc- 
* * * 

•tlon. All of the notebooks in CUBE are c<^or coded by subject area. You 

will f ind in this sjisteto: * * ' 

*Vellow notebooks-Math: contain placement gqal ijistructions; placement 
tests » mastery tests', list of recommended books, answer keys, supple* 
mentary materials, guide sheets. - . ^ • 

*Red Math Kit] 8«quenti«l math program containing taxonomy of math ^ 
skills cross referenced with all math materials used , in repotting ^ 
ABE programs throughout Indiana; math screening surveys froih 0-GED 
grade levels; diagnostic inventories; answer keys; standardized . ^ 
test guides; and Instruction manual. 

*Red .notebook-Reading: contains placement goal instruction, all 
placement nlaterials, .reading step tests for 0-CED grade level; ^ 
taxonomy of reading skills cross referenced with all. materials in ' • 
use in reporting ABE programs in Indiana; prescription sheets and 
• guide sheets-. 

*Blue notebook-Etglish/Vocabulary: placement goal instructions; plAoe- • 
m^nt tests; mastery tests; worksheets; guldesheets; supplementary nHterials* 

*Green note*l>ook-Learnlng Disabilities: placement goal instructions; 
scifeening test; suggested approaches for instruction; teachers' case^ 
Studies. ' ' ^ ^ 

*Whlte notebook-PAM(P.rogram Aaministration Materials): • pre-GED test 
information; state forms; professional readings; attendance sheets; 
record-keeping -system; all student orientation materials (progress 
sh^t,*' enrollment form, student release formiand learning center 
Infotenation sheet); recruitment /retention materials; materl^s list. /> 

• I / 

In 'the CUBE Contents at the front of -this manual, you will find listed 

all the materials included in the CUBE system. This works two ways: as a 
guide to what is available and as an inventory of ^ur complete system. We 
recoonend using the Inventory NOW before you get started to Insure that your 

.IH.P3.- 
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kit is complete. We have made every effort to be precise, but should you 

be missing something ia any section, please contact us immediately, and we 

will send it to you/ight awqy. ' . ^ 

On. the following page^, you will find all the. goals for every student 

teacher contact area.. The appropriate goal is also included at the begin- 

nlng of each subject ai?fea notebook for' ease in using the system. Read- 

in4 the entire set of goals before you begin using CUBE will give you a com- 
• * • 

plete picture of the CUBE system's approach; reading each individual goal 
in the notebook will assure proper placement aftd instruction with the student 
Remember, we have arranged the goals in the order that a student should be 
placed in each area. The one exception is the learning disabilities material 

' It has been included as the last (6th) goal since not all ^students will need 
it. To anticipate an often-asked question, we star t^ith math because that's 
the area where most students have forgotten the most dup to little use. ^ 
Oonseijaently, they often have the most to catch up on in math too. Also, 
by placing in math first, using the CUBE math placement inventory (MPI) or 

• math kit, a student can be insured of getting a gook during the first class 
contact since CUBE "math diagnosis and placement is so easily accomplished. _ 
' The order ^ placing a student^ then , into materials is as follows: 
* Goal Il-Hath placefcent-yellow notebook 

*Goa'l Ill-Reading placement-red notebook ^ • 

♦Goal IV-English placement-blue notebook 
*^^1 V-Vocabulary placement-blue notebook 

♦Goal VI-Learning Disabilities placement(if needed)-green notebook 
If you have any questions or concerne about diagnosis, placement, in- 
struct ion-anyfhing at all about the CUBE system, please contact one of 
the programs Id'sted below. Yoiir' reactions and suggestions about the system 
will b«. solicited by the CUBE staff. Once a program initiates use of any 
' - ... -IM-PA- 
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or all of the CUBE^ system, that program will be k€p**:tTv touch with us. We 
recognize the need for change and gftlwth, and we want yJur ideas as rouc^ 
aa we want to share our Congratulation^ and good luck! You are on 

youry^ay to becoming a CUBE site. • 



,Tou. may get assistance ^rom CUBE personnel by contacting tfhe following 



ogrAflis: 



progr 



MCCSC Adult Education 
3901 Klnser Pike 
Bloomington, IN 474pi 
Phone: 812-336-6831 
Ann McDermott, Coordinator 



The Vincennes program may also be of assistance since staff from 
Vlncent»8 devctl^ped most of the initial matefials. 



Adult Basic Education 
Vincennes University 
Vincennes, IN 47591 
Phone: 812-885-4145 



LaVon fcoatVy Director 
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• GOAL I, ; 
NEW STUDENT ORIENTATION 
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NOTEBOOK - WHITE ^ 

Note: m fonM referred to, in thl*^»ection, excepL the math plaoement ^ventory,. 
S>e fauijd in the white notebook, PAH (Program Administration Materiale) 



MATERIALS: 



PROCEItlKBS: 



-attendance sheef. 
-folders 
-progress sheet 

-enroilaent form «■ 

-sttjdent release form - Optional 

-learning center information sheet - Optional 

-GED information sheet - Optional 

-math placemen^ inventory/math kit . - 
-ABLE student axiwer form (available from publisher; 

1. Teacher will prepare student folders prior to class tlme^ 
Each folder will contain the following: 

'~~\ - 

-ABLE student answer form * T ^ ^ * * ij^^ 

Vprogresa sheet, stapled to Inside front cover of student folder 

•dxiTollMnt "form 
-Btident release form - Optional 
-learning center information sheet - Optional * 
-student name written by teacher on tab of folder 
-math placement Inyentory 
* -GED information sheet - Optional 



2e Teacher will explain that:* 

-the ABE program is ungraded; that is, no^gr^^BB are given, and ^ 
no student can fail 
-all tests are for the purposes emplacement and monitoring progress 
-attendance is voluntary and monitored by means 6t a sign-in, sign^ . . 
out procedure j ^ , . * 



3. Student i^lljbomplete the following: 

-enrollment form 

-student release form -Optipnal 

Not«» Some ABE students are unable to read and write. It is suggested that at the. time 
oHi^ll^rtS. t«tch«r say to the new student, -If 70U need some, -help wi).h 
this, I'll be happy t<v assist." * 
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MATH PUCBffiNJ 
NOTEBOOK - 'YELLOW aad/dr RED MATH* KIT 



f 

Note) 



CUBE has two good approaches for instruction in math. < You nay^ choose to ^se. 
one approach alone^ both appriMches together (OUR RECOMMENDATION), or even 
to combine one or bpth with the apprqach^you are presently using. The tax- 
onooor in the R&d Math Kit provides a skills list of all math materials being 
u^ed in ABE programs throu^out Indiana. Chanqes are, unless your program 



is new, you'll have at leaslT sose of the materials listed^ 



JL 



MATERIAI5: ^ -Math Placement Inventory bxA answer ^key • 

-Steck-Vaughn Series, "Working Vith Numbers "Steps to^ Mathematics", 
« ."Number Power ""books, or see taxonomy. Red Math *Kit 

-Math feuideshepts * , . 

* -Math supplementary handouts ^ ^ 

-Mat^Klt ' ' 

PROCEDURES: -Identify the skills needing remediation by administering: 



Math Survey I ' 
for 

(Math m) ■ 

1« For use with all, new students, see 
"Instructions for Use", 'Pg. £, Man- 
ual (Math Kit) . »A11 new studenl^ 
start with Survey I* , • ^ 

2. 'For use with currently enrolled stu- 
dents, see "Instructions for Use", 
Pg* 6, Manual (Math Kit). Students 
may \ise any or all of the surveys, 
depending on teacher's descretion*' 

3# For use witiT^tuiiiii^ students, 
(same as Step 2) . 



Math Placement Jnventory 
f or * ' 
(Steck- Vaughn Series) 

1. A student is placed in the "Working 
Vith Numbers" series according to 
the Math Ple^cement Inventory Answer 
Key. 'A student missing ^0$ or more 
of any one skill area should be pl^^ed 
*' in the corresponding book listed on 
^ the left-hand margin of the answer 
V key. The table of contents-will di- 
rect you to the needed sections* 

' 2. A math guldesheet is used to monitor 
progress in each "Working 'With Nvim- 
bers^I books. , 

3* Supplementary handouts are g^en a^ ^ 
indicated on guldesheet and are m-/ 
:corded on progrtss sheets. 

Y 

i*. Magtery tests are given upon comple- 
tion of each bopk* 

5# Upon .completion of a book and^ success- 
ful completion of the Mastery Test, 
information Is Recorded on the pro- 
* gress sheet. 



ERLC 



^See PAM Notebook for ootfplete list of mat#rials, publishers, and prices in all s^ub^ect 



areas. 
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6, Upton successful completion of a Mastery 
Test| student is placed in tha^next book. 






7, We have in our program the Steck- Vaughn 

Algebra book and a geometry handout. How- / 
ever, you may wish to give your student 
.the Pre-(2!D math test upon completidn of 
the Heptagon book, depending on that stu- 
dent's goals and abilities. 


1 




f 

<* 






✓ . 

• 


Note: 


For percenttiges of skill areas covei^ in math test of GED, see "New GED Te^t Infor- 
mation" in the .vfiita PAM noiebook. 
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PAitl I - HEHDIIIO ASSESSMENT ■ ' 
OOmMiW 0$ABLE III TEST 

NOTEBOOK - BED READING " 

' {»EEH LEAKNiNG DISABILIJI (LD) 

Note: All reading answer keys and explanations *of reading step tests are found in the 
' Ked Beading Notebook. All LD materials are found in the Green LD Notebook, All 
student step test materials are found in the Red Reading 'Notebook. 




ALS: 




-ABLE III Form A teetbooks 
-ABLE III Guidebook 
-ABLE III Administrator Manual - 
-ABLE III Answer sheets ^ 



2, 



itud^ts who have successfully completed enrollment form and ^ 
story .problems on pages 1 and 2 of math inventory or story pro- 
blems on Math Survey I will now complete ABLE III^ reading test 
3i page 8, through page 19 • 

The following should be< explain^ t® the student: 

-use of sepeirate answer sheets 
-inverted pages » pages l6 and 17 

-test is untlmed and student may look back through passages 
jfor answers 

-ABLE III scores will be used for placement' into Reading 
Step Tests. 

Student attempting no story problems on math inventory should bp 
given Reading Step Test I^. The Learning Disability (LD) Test, 
tsee Goal VI) should be administered at the discretion of the 
teacher as indicated by student difficulty in completing Reading 
StajrTest I. Both Step Test I and Learning Disabilities Test 

administered orally by the- teacher. CAUTION: Some students, 
may be threatened by story problems because they have never 
learned to set up the formula to* solve a problem. lou can do, 
a qtxick check to find out whether ^tb a reading or a math pro- 
blem by asking the student to orally read a couple of story 
problems to you if these are consistently left unanswered. 



.3. Borderline students who, successfully complete only one of the 
- story problems should be 'given Reading Step Test ^. 

If. ''^tu^dentB who *ave not previously takeji ABLE ^ III reading test may 
■ do so upon jwnpletion.of Reading" Step Test 5f if is believed 
they can nUiv handle the lilterial. 



er|c 
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" . GOAL III ' ' ■ " -~ 

f 

PART IJ - READIKG PUCEMENT 

f 

PLACEMENT INTO STEP TESTS 

NOTEBOOK - RED CREfll5lNG) 

Note: All reading ansver keys axKl explanations for Step Tests are found In the Red Read- 
ing Notebook. All student materials are found in the Red Reading Notebook, 

; — ^ 

MATERIAI5: ^ --Step Tests 1-UO 

/^-prescription sheets (Step Tests 1-7) * 
•-guidesheets (Step Tests 6-10) 



PROCEDURES; 



Students completing ABLE III Reading Test should be placed into 
appropriate, Reading Step Tests according to ABLE III percentile 
ranking as follows: 



PERCENTILE 


STEP TEST 


70-100 


Step 10 


65-70 


Step 9' 


60-65 


Step 8 


55-60 


Step 7 


50-55 


Step 6 


»*5-50 


Step 5 


IfO and 'below 


Step \ 



2, A separate prescription sheet is used for each Step Test 1-7* 
Non-^mastery of skills items on a Reading Step Test indicates * 
use of a prescription sheet* Siae the sampi^^lov for use of 
the taxonomy and prescription sheet for remedlcttlon* 












• 


















No; 




No. 








% 











This student failed to master syllabication on Reaching Step 
Test V. Referring to tiie taxonomy in the Red Notebook, the 
, teacher locates SYLLABICATION - STEP V and selects the indicated 

* materials available in local program and record page n^bers 
' on the student' prescription sheet. Upon completion of 'the ^ 

remedial skills vork, the studeVit is prepared to move to -the 
next Step Test* 

^Record completion of each Step Test on the student progress sheet found inside the cover 
of stifcdent folder. 
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38. 

i 

3. Non-nasteiy of-^kills items in Reading Step Tests 8-10 indi- 
cates use of Reading guide sheets. (Prescription sheeta are 
' not used be7ond Step 7) • . * 

* Each* Reading Step Guideshe^t indicates appropriate remedial 
skills ' material. Indicate d€*e of comple%igp on the line 
provided. 

I*. A student who fails to master the rl^J|^comprehension at 
Step Tests 8-10 should be placed into a heading text for that 
level as indlS^ited on the guidesheet. A separate taxonomy of 
skills 'for each of the three texts^ ts located at the end of ^ 
the taxonomy for Step Tests 1-T in the Red Notebook* 

5. A student vho completes Reading Step Test 10 is ready to take 
the pretest in Cambridge I Reading book pg. 1-V, "Ho^ Much Do You 
Know Already?" Answers follow ^est. 

* \ 

6. A student missing fewer th£ui half .the questions on "How Much 
Do You Know Already?" should take the post-test, pg. 200-207. 
Answers are on a separate answer key in the Red Reading Note- 
book. Teacher discretion is advised. . * 

7. Any student missing half or more on either the pre-test or the 
po»t-test should work through appropriate exercises in Cam- 
bridge I Reading book. , : ^ ^ * * 

8. A student completing Cambridge I Rteding book should take the 
pre-test in CTambridge II Readin^f book (Diagnostic Test) pg. 13. ' 
Answers follow the test. Teacher should ^sist the student 

with the Self Profile Chart on pg. 19/ in planning exercises 
for remediation in Cambridge II Reading. 

. y ^ : 

9. Upon completion of exercises In Cambridge II Reading book, stu- 
dent should complete the 'Mastery Test pages 226-239 • Pages 240- 
2lf4 are optional. Answers are on a separate answer key in the 
Red Reading Notebook. 

10. Upon completion of 'the Cambridge II Reading book and Mastery Test, 
the student is ready for three Pre-GED tests: 

Test 2, The Social Studies Test 

Test 3, The Science Test 

Test 4, The Reading Skills Test 



/ 



GOAL IV ^ • ' 39. 

* ENGLISH PLACEMENT 



NOTEBOOK - BLUir * / 

. Note: English placement inventories and answer keys are found In the Bi^e Notebook. 

}llkTEl(lMjS: -Mott Preteets 

-Mi^tt Series % 
. -tJanbrldge Series 
-Supplemental Materials 

PROCEDURES: 1 . Students who We scdred in the ■55th percentile or higher on^ 

the ABLE' III reading test OR have completed Reading Step Test 
VI are given Mott^lbOO Englieh pretext. Students who have 
■~ . scored in the 75th percentile or higher on the ABLE III test 

are given Mott I9OO pretest". 

2. Students are now ready to be placed in the appropriate English" 
materials. Placement is determined by consulting answer keys 
for each pretest. The rule of thumb is: Half wrong in any 

* 'skill area indicates remediation. These vdll correspond, to 
pages student is to do in Mott l607-l6iO'br Mott 1911-1914. "> 
A fltudent who checks in at the I6OO level wiU progress thi-ough 
* ^ . both this series, and the I9OO series. • 

' Note: Students completing 1900 Series of testing out of 1900 
Series should take the pretest in the Cambridge I Language book, 

3. To place *tudent in Cambridge I Language book: 

-give the protest, in front ot. Cambridge I, "How Much Do Tou' 

Know Already?" . ..... 

-refer student to page 12 for checking answers and determining- 
assignment in book. 

-student looks up the number of items mlss.ed and follows across 
the page to find chapter(s) assignment. 

-student is given all the Cambridge I chapter tests indicated 
from pretest. The option to use these sheets "as worksheets or 
tests is usually given to the student. Student is ready to go 
/- . , to Cambridge II book once all assignments and correspondiufs^ 

worksheets in Cambridge are completed. 

' Note: Many students experience difficulty moving from Camteidj 

' I Language book to Cambridge II Language book. To help, with- 1! 

transition, you might use Steck-Vaughn English book (GED) *erH 
(5r Cambridge Basic Skills in Grammar 1 & 2. 

• 

If. To place students in Cambridge II language bookr 

N -give pretest at front of book 

-refer studdit to page 10 for checking answers and determining 
A assignments in book;' Items misSed are cross-referenced with 

' page numbers of those skills. Teacher assistance may be needec 
<^ • , . -student is given Cambridge II section tests corresponding to 
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pages ficssigned. They have the same option for use as the 
Cambridge I chaptef tests. 

-upon completion of Cambridge II exercises, student should . 
complete post-Uet pJge .19.^2&3.' 

-student -completing Cambridge II is ready for Pre-GEP Writing 
Skills Test I, See White PAM notebolDk. 
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4 GOAL V 
VOCABULARY. PUCEMENT 



41. 



NOTEBOOK - BLOE 

Note: CUBE .prpvi(ie'8 two vocab\ilaiy series: BASE and^ WORDCRAPT. Assignment Into either 
series is determined by student ability. 




-Wor4craft pretest 
-Woodcraft books 
-Vox^craft guidesheets 
-BASE vorkbodks ' 
^-BASE aiviio' tapes 
-BASE chapter t*^ts 



PROCEDURES: 



k student needing remediation in vocabulary will 'be placed in 
either BASE or Wordcraft according to ability as follows: 



BASE 



ERLC 



1 . BASE workbooks are consumable and cannot 
be used in any other way. * 

» 

2. / Wheif a student is assigned 'to BASE, he 

. is given a workbook and appropriate audio 
tapes* 

A student demonstrating reading difficulty 
based on his performance in Reading Step 
.Tests placdd in the BASE 

series upoh 'successful completion of Step 
If. Before Step Test \^ it would be inad- 
^ visable to tiy t6' place a student in voca- 
, j>ulary material- since teaching vocabulary 
in isolation to low level reading students 
is difficult and of lien unproductive. 

\^ A student who has been placed in tiie Word- 
craft test I but irtio misses 755f or more on 
atll book sections of the test, should be 
pieced in BA^. It ia highly unlikely 
that he will be successfxil in Wordcraft 
at ^this point i; 

A student placed in BASE will need close 
teacher assistance with the initial les- 
flotjs. ^ 

6. Careful attention should be given to each 
. student ^s. learning style. That is, some 
• students are very imcomfortable using audio 
tapes, etc/ 'Shouli^ a stiujent display dis- 
comfort, the BASE series, 8houl4 be discot}- 
tinued. 



WORDCRAFT 

» 

1. Upon completion of .Reading Step test 8, ^ 

a student would be given the Wordcraft 
Test. ^ 

2. A student missing 50^ or more on any 
book section of the pre-test should be 
Assigned the' Wordcraft book, 

3. A Wordcraft guidesheet must be u^ed wit 
- elch booj^ to record scores and progress 

\. Should a student- miss 75/6 or more on al 
book sections of the pre-test for Word- 
craft, refer to the BASE section for 
placement in vocabulary. 
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GOAL VI 
IZARNINq DISABILITIES 



NOTEBOOK - (SiEEK 



Note: There several approaches included in the LD notebook to teaching learning dis- 
abled students. There is no particular sequence in which to use the materials, 
^ since utilization is tailoj;ed to the student's abilities afid needs. We do offer 
»a starting point in the form of a screening test. A brief jjescription of each 
approach is included In the notebook (pgs. 31-^8). Before using any of th^^ learn- 
\ ing disabilities materials it should b,e recognized that learning, disabilities may 
be localized (i.e». a problem in math only) or geneiralized (i^e., a learning pro- 
blem in all areas.^ t 



M&TSRIALS: 



PROCEDORES: 



-Screening Te^t fot Learning Disabilities 

-Sullivan Programmed Readers (also listed^ in the Reading Taxonomy) 



2. 



lomy; 



The list below suggests some of the indications that a stu- 
dent may be learning disabled. The teacher should become 
familiar with the LD notebook material before selecting a 
student for- the Screening Test for Learnln|[ Disabilities. 

The Screening Test for Learning Disabilities should be given 
to students who: 

-cannot read or wite 

-are placed in Reading Step Test I ^ 

-who display particular difficulty in cfne area of learning, 

but who are achieving in othez>«treas , » 
-who have difficulty regaining information 
-whose writing -skills reflect a much lower developmental 

level than reflected in general intelligence 
-whose reading developmental level is far below general • 
; ilrtelligence level ^ , > 

Cognitive mapping is -an inptrument which determines the stu- 
dent' s preferred learning style. Upon completion of the 
Screening Test, cognitive mapping should ^be done with the 
student. Cognitive Mapping is not 'only a valu£lble ins'toument 
when working with learning disabled students , but can ^pro"^ 
valuable information in establishing the learning patterns 
and preferences of all students. 

Once it hds "been determined from the results of the Screening 
Test that a student is learning* disabled, the teacher is now 
reddy to iiidividualisSe a program of instruction for the stu- 
dent using one of th% approaches siumnarized on the followihig 
page. Much.cf the material containecf in the LD notebook for. 
use with learning disabled students was modified and refined, 
by Frances Early in her work, at the Katherine Hamilton Mental 
Healtii Clinic, Terre Saute, Indiana. ' 
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-STJLLIVAN PROGRAMMED READERS ♦ 
Programed r^lng skill building series designed for adults 



-NEUROLOGICAL IMPRESS » 
A feedback system of unison reading involving hearing, seeing 
and speaking to recondition reading -patterns and* responses 



-PRIME-O-TEC ■ 
A raibdial system in which the student hears a smooth reading 
pattern on audio tapes. This promotes the adjustment^ bis 
ovm faxilty reading patterns into one of fluent reading. 



\A multlsensory learning process in which the teacher writes a 
i Vord in large cursive letters on the board for the student to- 
* trace; while the student is tracing, the 'teacher names each 
letter or letter sound of the letter; the student- continues . 
tracin^hile naming letters or* sounds to hlmillf ^ 



1 ^W- 
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a framework 

for dfeatiyely meeting 

their educational needs 



Append'l:f G (4) . . ^ 

, • • 45. 



— • CUBE RBGIORAL WORKSHOP EVALUATION 

1. Vhat were joux reasone for attending this^ workshop? 
^1) Interested in nrfw Ideas in claeeroaB management 
2 )Mr prograa (agency) sent me 
'**~3 )Vant to find out what this CDBEii^hing is all about 

4 ) Want overriew of how CUBE can'serva my clients 

5 ) Have. a general interest in Adult^Education 

6 ) Want to make changes in my currictilum 
^7)0ther (Specify) ' 

'2. To what extent were your expectations about this workshop met? 

5 It. 3 2 1 . *• 
Ver7 mueh Seme Not at lill « ^ 

3. How much interest do you now have in *he CUBE system after seeing it? 
^ 5 h 3 2.1 . . 

Very much Sane Rot at all 

k. Do you plan on getting more information about CUBE for use in your progi*am? 
lES MAIBE NO '• 

5. To what extent do you feel the techniques or approaches ufied'in this, workshop 
were helpful in illuminating the idea of the CUBE system for you? 
5 ^ ' I 2 1 ^ 

Very much Some Not at all' 

6t* The best thing about the CUBE workshop wast : 



7. May I suggest?^ 



8. Other comments 



THANK YOU FOR COMING I 
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* Appendix H 

4rrER siraiHG youe name, please indicate to the right 

ONE OR MORE- OP THE "REASONS FOR ATTENDING" LISTED 
BELOW. 



A6. 



) 

REASONS FOR A' 



1. 
2. 
3. 
4. 



ING 



laterested in nev iieas In classroom managesent. 
Mjr prograa (agency) sent me. ' 
Want to find out what this' CUBE thing is ^11 about, 
Waat an overview of how CUBE can serve my clients.' 

5. Have a gefleral 'interest in Adult Basic Education. 

6. Want to make changes in my ciifrlculum. 

7. Other (Specify)- 



1. NAME: 



ADDRESS 



PHONE: 



PROGRAM AFFILIATION. 
NAME: 



ADDRESS! 



PHONE: 



PROGRAM AFFILIATION, 
3.' NAME: 



ADDRESS: 



PHONE: 



PROGRAM AFFILIATION, 
4. NAME: 



ADDRESS: 



PHONE: 



PROGRAM AFFILIATION 



X 



.4 



7(8;-ecifv 
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Xppendlx I (1) 

■ . A7. 



S IGN-i;^ SHEET 



I HAVE DECIDED! I want to Implement, some or all of CUBE into my 
prograa. Please conta6c me. 



HAME 
ADDIESS 



PBOHE 



BEST TIMES TO CALL 



NAME 



ADDBESS 



PHONE 



BEST TIMES TO CALL 



>NAHE 



ADDRESS 



^ 



PHONE 



BEST)TIMES TO CALL 



NAME 



ADDBESS 



> 

PHOHE 



BEST TIMES TO CALL 



Appehdlx I (2) 



SIGN-UP SHEET 



I AM STILL DECIDING. BUT I would^like more information 
about th$ following areas of CUBE (please use numbers) 
y ' ' ' 

1, Ma^h 4. Vocabulary 

2. Reading ' "5. Learning Disabilities 
. 3. English 6. PAM 



NAME 



AOOBESS 



PHONE 



BgST TIMES TO CALL 



AREA(S) OF INTEREST: Please use number (s) above_ 



NAME 



ADDRESS 



PHONE 



BEST TIMES TO CALL t 



^RE^S) OP INTfiREST: Please use number (s) above_ 



NAIffi 



ADDRESS, 



PHONE 



BEST TIMES TO CALL 



ASEA(S) OF INTEREST:, Please* use n»Bnber(«) above_ 
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I WAHT SOMETHyG ! 
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NAME 



ADDRESS 



PROGRAM 



I WANT 



NAME 



ADDRESS 



PROGRAM, 

e 

I WANT 



NAME 



ADDRESS 



PROGRAM 



I WANT 



NAME 



ADDRESS 



PROGRAM_ 
I WANT 
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Appendix I (4) 



50. - 



I RECEIVED A MATH KIT THIS DAY 



Name 



Addr«!8s 



Progra m" ' 



Name 



ADDRESS 



PROGRAM 



NAME 



AODt(£SS 



PROGRAM 



Nai&e 



ADDRESS 



PROGRAM 



NAME 



ADDRESS 



PROGRAM 



